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1. Background

Initiated in 2017, Changing Results for Young Children (CR4YC) brings together

Early Childhood Educators from both Community and Schools who are

committed to improving the life possibilities of young children by enhancing their

social and emotional well-being and competence. Using a collaborative inquiry

model, groups at each site worked together in a series of joint professional
learning sessions with release time provided by the CR4YC Project.

CR4YC addresses positive human qualities including: happiness, self-

regulation, kindness, empathy, sense of belonging, altruism, sense of

agency, compassion, sense of identity, and building relationships.

Participation in CR4YC continues to be voluntary. Once a district/community

receives funding from the Ministry of Education and Child Care, local leadership

determines how participants will be selected and invited. In most cases, some

members of the group are continuing from previous years.

GOALS AND INTENT 

• Increase the social and emotional well-being of young children

• apply a strengthened understanding of quality practices associated with

improving the social and emotional well-being (SEWB) of young children
• increase collaboration and strengthen relationships between Early

Childhood Educators and School-based Educators

• enhance awareness and use of the Early Learning Framework

(ELF, 2019)

• increase the coherence in pedagogy between Early Childhood Educators

and Primary Educators, using the Early Learning Framework.

CORE PRINCIPLES 

CR4YC is intended to 

• build a community of practice for Early Childhood Community and
School-based Educators to share what they are learning

• extend opportunities for collaboration and implementation of quality
practices associated with increasing social and emotional well-being in

young children

• establish a culture of inquiry through documentation, critical reflection,
and pedagogical narration

• use current research of what fosters social and emotional well-being in
young children
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Note: It is important to recognize that the facets are not distinct – they are 

part of an integrated whole. However, they provided a way to focus on a 

relatively specific area of SEWB over the duration of this project. 

2. The Inquiry Groups

Ideally, each group has four Kindergarten teachers, four Strong Start facilitators, 

and four Community Early Childhood Educators; members are associated with 

the same families and children to enhance the impact at that site, and foster 

collaboration across settings. 

Groups work with a facilitator to examine their own practices and explore ways 

of strengthening children’s Social and Emotional Well-being (SEWB.) 

Over several months, participants observe, support, and document growth in seven 

facets of personal and social well-being that are connected to the BC Early 

Learning Framework and related to the BC K-12 social and emotional 

competencies (BC Ministry of Education, 2015) 

• Sense of personal agency; advocates for self; addresses own needs

• Sense of identity –“who am I?

• Building relationships; friends

• Kindness and empathy – caring for others

• Contributing to the classroom community

• Personal well-being – sense of joy and happiness

• Self-regulation- connecting actions/results; taking responsibility

Each participant developed an ongoing case record for one “wonder child” 

and focused their observations on one of the seven facets. Participants were 

encouraged to choose a child they “wondered” about, and to focus on 

positive qualities. They connected with the families, were transparent in all their 

work, and obtained formal permission to collect and share their observations. 

They were advised to choose a child that was likely to remain in the program 

over the course of the project and to share their observations with both the child 

and the family wherever possible. 

At each meeting, participants shared observations, “wonderings”, and 

documentation about their chosen child. The documentation often included the 

child’s words, representations, and structures; interviews with the child and family; 

photographs, and videos (with permission.) 
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At three points in the project, participants shared written documentation with their 

colleagues and the research team that was assembled into individual case records. 

All written records and references to individual children, families or sites were 

anonymous; participants and the research team used code numbers to assemble 

case records. 

3. Research findings

Research findings are based on:

Case records submitted by 390 Educators (this includes school-based educators,

community Early Childhood Educators and Strong Start Facilitators) who were part of

the inquiry group from 50 school districts. These records included:

▪ A collection of information, including interviews with family members, that

focused on the child’s strengths, interests, and relationships

▪ Educators’ ongoing observations, interpretations and questions about the

child

▪ Educators’ final recording and analyses of the child’s SEWB, focusing on

strengths and changes, and offering advice about ways to continue

support the child. This often included a message to the child.

PARTICIPATION 

• 50 school districts participated in CR4YC in 2022-23

• 390 individual Educators (this includes school-based educators, community

Early Childhood Educators and Strong Start Facilitators) were part of inquiry

groups and submitted at least one observation of their “wonder child”

• 319 submitted complete records including final observations and conclusions

(see Appendix A for research forms)

• 345 responded to a survey about their practices and their use of the Early

Learning Framework (see Appendix D)

There were records for 369 children from Strong Start Centres; Kindergarten; 

Community Early Childhood programs, and Primary classrooms. 
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Notes: 

Although the model incorporated only Strong Start, Community Early 

Childhood Programs, and Kindergarten, in a small number of cases, 

anomalies in attendance, class composition, parental releases and 

other factors resulted in participants choosing a child in grades 1-3 

There were partial records for 390 children; however, there are 

complete records for only 323 complete records. 

Figure 1: Participants in Inquiry Groups 

Participants in Inquiry 

Groups (n=390) 

Gr 1-3 
8% 

Com 
18% 

SS 
30% SS 

K 
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Gr 1-3 
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Change in Overall SEWB (n=319) 

4% 

37% 

little change 

some change 

major change 
59% 

Note: the total number of children varies slightly from one graph to 

another—percentages are always based on the number of completed 

responses. For any given question, the total number of responses ranged 

from 319 to 384. In some cases, participants chose to provide an 

extended narrative response rather than a rating; these were 

incorporated into the conclusions but are not part of the graphic 

representations. 

IMPACT ON CHILDREN’S SOCIAL EMOTIONAL WELL-BEING 

Figure 2. Change in overall SEWB (n=319) 

Participants were asked to indicate the extent of change in overall Social and 

Emotional Well-being (SEWB), and to explain their response. As shown in Figure 2, more 

than a third of participants described “major” change in their Wonder Child’s social 

and emotional wellbeing; a further 59% described “some change.” This result is similar to 

2021-22 (Jeroski & Delvecchio, 2022); however, participation increased by over 100 

children. 
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“Major Change” 

S has really opened up in class and has made strong friendships. She is 

able to advocate for herself and speak up if something is happening 

that she does not like. If she was upset in the early stages of 

Kindergarten she would cry and shake her head. Now she confidently 

can express herself when upset and explain what is wrong, as well as use 

strategies learned to transition into the green zone. Other teachers have 

noticed SM opening up more and showing excitement at being at 

school. Her communication skills have strengthened immensely. 

“Some Change” 

A has worked hard on developing his social skills to enable him to form 

positive relationships with his peers in class. He is beginning to understand 

that his actions and words impact how others think and feel about him. 

He tries to be funny and caring towards how others think and feel about 

him. He tries to be funny and caring towards his friends but has difficulty 

understanding when he takes it too far and hurts his feelings. Being an 

only child, he is building the skills to communicate effectively with his 

peers and form meaningful bonds, ex. “do you want to play LEGO with 

me?”, “Thank you (big buddy) for helping me with my craft today?” 

Having relationships with his peers has made A more excited to come to 

school and his emotional outbursts become fewer and smaller. He has 

the tools to help him calm down. 

Participants provided evidence and explanation for their responses to this question. For 

example: 

Participants also reported on changes in the facet they had chosen as a focus. Results 

are summarized in Figures 3, 4 and 5. 

Figure 3 combines results for all facets. Overall, more than half of the children (52%) 

were described as showing major change in the facet Educators had chosen to focus 

on. Results were similar to previous years, although the percent who were described as 

showing “major” change is slightly lower. 
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Figure 3. Change in focus facet (All facets combined) (n=319) 

Figures 4 and 5 offer more detail about results for each facet. As shown in Figure 4: 

• participants were most likely to choose relationships as a focus (114.)

• approximately 40 choose each of sense of personal agency, well-being and

self-regulation

• under approximately 30 chose each of sense of identity and kindness/empathy

• only 19 chose to focus on contributing to the classroom probably reflecting the

fact that most of the children are not yet in formal classrooms.

The degree of success that participants experienced appears to be strongly related to 

the facet they chose 

• although a relatively small number of participants chose “contributing to the
classroom” they were the most likely to report major change

• over 50% of participants also reported major change in personal agency, sense
of well-being, relationships, and identity

• those who chose to focus on self-regulation or kindness/empathy, were less likely

to report major change.

Change in Focus Facet (n=319) 

4% 

little change 

52% 44% some change 

major change 
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% of Children That Showed Change in 

Each Facet (n=319) 
100 

80 

60 

40 

20 

0 

major change some change 

Facet participants 

focused on 

n of 

children 

Extent of change 

Major change Some change Little/no change 

Contributing to 
classroom 

19 68% (13) 32% (6) 0 

Sense of personal 

agency 

43 60% (26) 35% (15) 5% (2) 

Sense of well- 
being 

39 56% (23) 42% (17) 2% (1) 

Relationships 114 54% (61) 41% (47) 6% (7) 

Sense of identity 32 52% (17) 45% (15) 3% (1) 

Self-regulation 42 43% (18) 52% (22) 5% (2) 

Kindness/ 

empathy 

30 30%  (9) 67% (20) 1% (3) 

Combined 319 

Figure 4. Percent showing change in each facet 

Figure 5. Percent of children that showed major or some change in each facet 
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Impact of CR4YC on Practice 

(n=344) 

1% 
21% 

33% very little/not at all 

a bit 

quite a bit 

a lot 

45% 

IMPACT ON EDUCATORS: A COMMUNITY OF PRACTICE 

Changing Results for Young Children continues to have a strong impact on the 

educators who are engaged in the project. 

Figure 6: Impact on Practice 

Participants offered strong endorsement of the project and identified ways it has 

affected their practice. As shown in Figure 5, 99% indicated that CR4YC had some 

impact on their practice; 78% described the impact as quite a bit, or a lot. Many 

volunteered positive comments or illustrations. 
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Sample comments about the impact of CR4YC on some specific areas of practice. 

(See Appendix C for more comments) 
I really appreciated this leaning opportunity. It allowed me to more intentionally to work 

with the children I served. With the leaning, I got more knowledge and practical tools to 

support the children in our program. 

I am learning to talk less and listen more and to let children be in charge of their own 

learning. I don't have to jump in and solve all their problems. Always, they are so much 

more capable than I give them credit for. 

This opportunity has allowed me to look deeper into my own teaching practices and 
adapt how I am approaching social and emotional needs in my classroom. I have found 
new resources to introduce and am more aware of the needs of the learners in my room 

Figure 7: Key aspects of practice 

Participants were asked to describe the impact of CR4YC on several aspects of their 

practice. The strongly positive results were similar to previous years. As shown in Figure 6, 

over 90% of participants reported that CR4YC had a strong impact on: 

• facilitating child-led play

• supporting self-regulation

• nurturing SEWB

• recognizing children’s strengths

• listening to children’s voices

80% of participants reported that they offer opportunities for children to connect with. 

the outdoor environment and local communities, and over 60% indicated that they 

provided opportunities for sharing indigenous content and worldviews. 

Key Aspects of Practice (n=345) 
100 

80 

60 

40 

20 
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a lot like me quite like me 
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Seek Collaboration (n=345) 

10% 

51% 

39% 

a bit like me 

quite like me 

a lot like me 

Sample comments about collaboration (See Appendix C for more) 

I am so appreciative of the CR4YC initiative as it continues to provide a lens to grow 

my practice supported by the amazing dialogue and sharing with colleagues. 

This was an enriching opportunity - permission to pause, reflect, and connect with 

colleagues. A chance to be reminded of the importance of being intentional, 

thoughtful, and responsive in interactions with children. 

I love the discussion, challenging and modifying my beliefs, and reconnecting to 

the ELF! This has been amazing professional development. 

I have so enjoyed the opportunity to meet, talk, collaborate, try new things, share…I 

will happily participate every year that I am able. It helps to fuel me as an educator 

and to remind me that the work that we do is important and recognized. 

Collaboration is a key part of building a community of practice, and a key aspect of 

CR4YC.As shown in Figure 7, in 2022-23, 90% of participants reported seeking 

collaboration, a 5% increase over the previous year. Many of them offered comments 

about the value of collaboration. 

Figure 8. Percent of participants that report seeking collaboration 
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Increase Family Voice/Collaboration 

(n=345) 

2% 

27% 
18% 

not yet like me 

a bit like me 

quite like me 

a lot like me 

53% 

CR4YC emphasizes the key role of families. During COVID-19 protocols, educators often 

faced challenges in communicating and collaborating with families. As shown in Figure 

8, in 2022-23, most CR4YC participants reported that they are trying to increase family 

voice and collaboration. 

Figure 9. Percent of participants reporting increasing family voice and collaboration 

As part of their inquiry groups, participants recognized and reflected on their own SEWB, 

and its importance supporting the growth of children’s SEWB. As shown in Figure 10, 

participants were at different stages in putting a focus on their own SEWB into practice. 
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Figure 10. Percent of participants that focus on own SEWB. 

IMPACT ON IMPLEMENTATION OF THE EARLY LEARNING FRAMEWORK (ELF) 

As described on page 4 of this report, two of the CORE PRINCIPLES of this report relate to 

increasing awareness and use of the Early Learning Framework, (Ministry of Education 

and Child Care, 2019) and coherence in pedagogy across the system: 

• enhance awareness and use of the Early Learning F ra m e w o rk

• increase the coherence in pedagogy between Early Childhood Educators

and Primary Educators, using the Early Learning Framework.

The Inquiry Groups are designed to engage Kindergarten teachers, Strong Start 

facilitators, and Community Early Childhood Educators in ongoing collaborative 

inquiry, documentation, and reflection. 

Figures 10, 11, and 12 present evidence that these principles are being realized in CR4YC. 

The Early Learning Framework is one of the foundational pieces of Changing Results for 

Young Children. Survey results show that educators continue to increase their use of this 

document. Over 70% report relatively high levels of use and impact, and over 80% 

report that they are confident that they offer experiences that reflect the Early Learning 

Framework. Many of the participants volunteered comments about the ELF (see 

Appendix C.) 

Focus on Own SEWB (n=344) 

2% 

31% 28% 
not yet like me 

a bit like me 

quite like me 

a lot like me 

39% 
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Use the ELF to Plan (n=345) 

3% 

25% 

28% not yet like me 

a bit like me 

quite like me 

a lot like me 

44% 

Figure 11. Reported impact of the Early Learning Framework on Practice. 

Figure 12. Percent that report using the Early Learning Framework to plan. 

Impact of ELF on Practice (n=345) 

1% 

30% 24% 
very little/not at all 

a bit 
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45% 
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Figure 13. Percent that report offering experiences that reflect the Early Learning 

Framework 

4. What are we learning? How can we sustain and deepen the impact of CR4YC?

PARTICIPATION 

Participation in CR4YC continues to grow in both breadth and depth. The number of 

participants that submitted at least partial case records was the largest to date reaching 

nearly 400, including Community Early Childhood Educators, Strong Start Educators and 

Kindergarten educators. Participation continues to be uneven, with the greatest 

representation from Kindergarten and Strong Start Educators, smaller representation from 

Community. In some cases, this can be attributed to challenges in the provincial lack of 

available substitutes for Community-based ECEs to attend CR4YC meetings. 

Participation is also uneven from one CR4YC community/district site to another. In some 

sites, the CR4YC groups begin with more or fewer participants, ranging from as few as 4 

to as many as 20. (Note: districts were responsible for recruiting and supporting 

participants.) Some sites were able to provide for more in-person meetings and support 

than others, depending on location, transportation, and distances. 

Offer ELF Experiences (n=345) 

1% 
16% 

35% not yet like me 

a bit like me 

quite like me 

a lot like me 

48% 
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Consideration 

While recognizing the importance of responding to local contexts, the 

research team suggests that in 2023-24, data collection include 

identifying, compiling and sharing information about the ways various 

sites (1) identify, recruit, and sustain members of their local CR4YC groups 

and (2) support participants in deepening reflection and 

documentation. The collective understanding, wisdom and skill of these 

groups is a resource that should be shared. 

As well, some CR4YC groups experienced much greater levels of attrition than others. 

Kindergarten children, because they were in registered, scheduled, ongoing programs 

were more likely to continue from beginning to end of a program, and their teachers 

were therefore better able to provide complete case records over the course of a year. 

Participation over the course of the project was also affected by events and changes in 

the personal and professional lives of the participants. In some cases, programs were 

expanded or reduced; in others, participants themselves moved, went on-leave or 

changed their position. 

The level of engagement, or depth of participation showed a strong increase in 

2022-23. Again, this was not consistent across sites, and was strongly affected by the level 

of support the local district and/or community organization was able to provide in terms 

of professional development and networking opportunities and support 

(e.g., from Early Learning Leads, administrators, and program consultants.) 

IMPACT ON CHILDREN’S SOCIAL AND EMOTIONAL WELL-BEING 

Participants in CR4YC continue to document evidence of positive change in children’s 

Social-Emotional Well-being, with over one-third reporting major change in the overall 

SEWB of the child they observed and documents, and a further 59% reporting “some 

change.’ When asked about the impact on the facet they had chosen as a focus, 

over half of participants reported major change, and a further 44% “some change.” 

These results are consistent with previous results in years-an encouraging result in view of 

the increase in the number and diversity of the children and Early Childhood Educators 

involved and the continuing improvement in the depth and quality of evidence 

provided. 
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Consideration 

Compile collections of stories and reflections on key themes that 

participants have identified as supporting positive changes in SEWB and 

make these available to CR4YC facilitators, inquiry groups, and Early 

Learning leads. 

The results confirm the logical conclusion that when educators focus attention on 

specific aspects of children’s learning (e.g., a specific facet), that aspect changes – 

teaching has a powerful effect. It is interesting to note that there appears to be an 

association between the facet educators chose as a focus, and the extent of growth in 

children, suggesting that some facets are more amenable to change than others. For 

example, although relatively few participants chose “contributing the classroom”, of 

those that did, two-thirds saw major change. Educators were also more likely to observe 

changes when they focused on sense of personal agency. On the other hand, 

relatively few of those who focused on kindness and empathy, saw major change. 

It may be worthwhile to further analyze the case records and compile examples to 

illuminate these and other changes. This year (2022-23) To enable and support 

professional learning about factors associated with strong impact on children’s SEWB, 

the research team has compiled a collection of stories from educators organized by 

some key themes (Delvecchio & Jeroski, 2023.) 

IMPACT ON EDUCATORS: A community of practice 

CR4YC is grounded in a a team inquiry approach that was the foundation of the 

successful Changing Results for Young Readers (CR4YR) framework implemented in 57 

BC School Districts from 2012 – 2015. (Note: CR4YR received the 2016 “Outcomes” 

award for effective Professional Learning, from the international organization, Learning 

Forward.) This framework formed the basis for creating and supporting the CR4YC 

community of practice (Hirsh, 2016). 

Self-report data from participants from 2017 to 2023 showed increasing consistency in 

their endorsement of key practices including child-led play self-regulation, nurturing 

SEWB, a strength-based approach, and listening to children’s voices. 
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“Impact on Practice” 

This project may have been more about my own learning and how it 

relates to my perspective of a child’s ability and the educator’s role. 

I have changed in that I’m more quick to reflect on what I’m curious 

about, feel need to change, implement I feel it has given me the 

validation of the work’s value in working with young children and brings 

me joy in the “work” I do with families. 

These results were similar for all sites. Participants also directly recognized the impact of 

both CR4YC and the ELF – a foundation of CR4YC. Other results that indicated a strong 

community of practice included the overwhelming number that reported seeking 

collaboration, another foundational aspect of CR4YC. 

The individual reflections at the end of the project highlighted their collective 

commitment to these practices. One participant wrote: 

WHAT’S NEXT? 

Two key factors continue to emerge that were not part of the initial evaluation 

framework: 

• The role of the Early Learning Leads and Facilitators

• Dissemination and use of the information

EARLY LEARNING LEADS AND FACILITATORS 

Through reviewing the data and informally discussing results, it is clear that the local 

Early Learning Leads are critical in supporting and extending all parts of the project 

from initial organization (e.g., recruiting and supporting participants) through 

professional learning, to final data collection.) It is also obvious that they are working 

under very different circumstances from one site to another, and that affects the depth 

and extent of their work. 
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Consideration 

Develop a communication strategy to ensure the participants and other 

Educators and decision-makers have easy access to the results and their 

implications. CR4YC is an action research project designed to enhance 

Educator’s practices and children’s SEWB; dissemination and reflection 

on the results is an essential step in the process. 

DISSEMINATION AND USE OF THE INFORMATION 

CR4YC participants have submitted an impressive amount of information and reflection 

about the SEWB of young children that has strong implications for practices in BC. To 

date, the potential of this information is largely unrealized as there has been no 

systemic process for sharing the information and facilitating its use to affect the lives of 

young children and the professional practices of the educators who work with them. 

Consideration 

Develop a short series of questions/issues related to ELLs, and 

systematically collect data over the coming year to increase 

understanding of the factors that support them and sustain their local 

and provincial impact. While the facilitators do share information in 

regular meetings, consider developing a framework for collating and 

summarizing their insights about challenges and factors that enhance 

the experience of CR4YC for participants and ultimately, the impact of 

children. 
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